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CHAPTER I 
il 
THE PR OBLE.M 
Statement of the problem.-- The purpose of this study 
was to develop a set of criteria to evaluate the experience-
centered or core organization of c~r1eulum of an elementary 
school. The criteria consist of specific statements indicating ~, 
' desirable conditions and procedures in certain areas of the 
elementary school program. Such statements should furnish a 
means for teachers to examine and evaluate the effectiveness 
of their own work. The check list items developed in this 
study should serve the purpose of indicating desirable con-
ditions and procedures found to be present in the experience-
centered or core organization of curriculum. 
Justification of the problem.-- For many years the need 
of an effective instrument for the evaluation of the elementary 
school has been felt. A few attempts have been made: the 
!I pamphlet, rtcharacteristics of a Good Sehool't ; the article, y 
1 
'•How Good ! .re Your Schoolat• ; the handbook, "Handbook for 
Self-Appraisal and Improvement of Elementary Schools" 
y 
developed for use in the schools of Texas. 
I 
I 
1 
~!/~!~1~1~1-n-o~i-s-Ti_s_a_ociation of School Boards, 1947, The Association, 
;I Firat 1~at1onal Bank Building, Springfield, Illinois. i 
'I 2/W. G. Carr, nHow Good are Your Schools'', Ladies Home Journal, 
1 TApril, 1948) 65 :40.,. 
II 
~Handbook for Self-Appraisal and Improvement of Elementary 
Schools•, Texas Public Schools, Galveston, Texas, Bulletin, 
1945, Number 458, The Department of Education, Austin, Texas, 
p. 84 
- 1 -
-,---
In the secondary field the t.•co-operative Study of Secondary-
.!/ School Standardstl has been used so extensively and success-
fully that it became apparent that a similar publication for 
the elementary school would be of equal value. Since program 
organization is an inherent element in an effective school 
system, it is believed that the experience-centered or core 
organization of curriculum must be given consideration in an 
instrument used to evaluate a school system. The term 
ttexperience-centered or core organization of currioulumtt has 
been chosen to indicate the program that, through a specific 
.I 
I' 
I 
I plan of curriculum organization, attempts to meet the individua 
and group needs of its children. Such a program adapts class - I 
I 
room experiences, subject-matter, and procedures to the I 
I 
educational needs of the children. A variety of names has been I 
applied to this type of program over a period of years as 
changes and modifications have been adopted in various school 
systems. Project, activity, core, child-centered, interest-
centered, problem-centered, community-centered, broad-fields, 
I 
I 
and unit are some of the terms that have been used. Investi- 11 
gation has revealed that certain basic concepts are embodied j' 
'I in all types and variations of plans for adapting the currieul 
·I I 
11 to the child. The check lists developed in this study have ' 
.: attempted to indicate conditions and practices that carry out I 
1 these concepts. 
y"co-operative Study of Secondary-School Standardsn, 
Evaluative Criteria, 1950 edition, Co-operative Study of 
Secondary-School Standards, Washington 6, D. c. 
2 
. i 
CHAPTER II 
REVIEW OF RESEARCH 
Research pertaining to content.-- The modern elementary 
school strives to provide for its children a program that is 
1tcommitted tythe development of democratic ideals vd ways II 
of' living". If' this end is to be attained, Krug believes 
that: 
1) 
2) 
3) 
The school curriculum must not only be in harmony 
with the rapidly changing nature of' our social order, 
but must be an agency for social improvement. 
Social as well as personal integration requires the 
development of a certain commonness of ways of 
thinking and acting. 
The curriculum should provide for differences within 
and among individuals. 
r 
I! 
,I 
il 
'I 
I· I 
II 
4) That the *core" curriculum consists of the common 
elements of the curriculum - those common experiences 11
1 deemed essential to the attainment of the aims of 
education. ·I 
5) The program is built arotmd centers of interest with 
scope and sequence. 
The Santa Barbara Bulletin on "Developing the Curri-
£1 
culum" states that the curriculum should: 
l} Be centered around those basic knowledges, skills, 
and experiences which the school bas decided every 
student should have throughout succeeding years of 
school life. 
l/Edward i. Krug, Curriculum Planning, Harper and 
New York, 1950, p. 141. 
Brothers, 
g/Ibid., p. 141 - 142. 
£/Santa Barbara City Schools, Developing the Curriculum, 
Bulletin, 1941, Number 1, Santa Barbara, California, p. 22 
I 
i 
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il 
2) Have regard £or scope and sequence in other grades 
and years. · 
3) Make the children conscious of such things as social 
duties, interests, usages, and problems. 
4) Give £urther light upon common problems o£ citizen-
ship. 
5) 
6) 
Caswell 
Be developed in the light o£ social and individual 
needs and interests o£ the pupils. 
Provide for a study of the problems and resources of 
the local co~~unity, and the development of social 
living. y 
believes that a modern curricul~ should: 
1) Help the child begin to learn skills and the basic 
cultural goals of his society. 
2} Help the child develop the basic mental functions 
of which he is capable. 
3) Devote mora time 
reasoning power, 
large components 
in the elementary grades to develop 
since the ability to read includes 
of reasoning and insight. 
.I 
I 
I 
I 
!I 
II 
·' 
y 
Gwynn states that there are common mator1als and experiences ! 
1 which have come to be accepted as basic in the education o£ 
1 children on all educational levels. 
Initiative, originality, and creative thinking within an 
orderly and socially significant sequence are pointed out as 
being the aims of moderp education. 
1/Hollis Caswell, "Research in Curriculum~, Educational 
teadershi~ (April, 1950), p. 438. 
I 
1 g/J. Minor Gwynn, Curriculum Principles and Social Trends, 
MacMillan Company, New York, l950, p. 293. 
r I \ / 
_, 
4 
The social or life fUnctions of individuals being the 
' bases of scope and sequence which are implemented through 
I !/ 
: desired experiences. 
1
1 Since education must be concerned with the whole child~ 
, and learning is a growth process resulting from the continuous 
1 interaction of the individual and his environment, the curri-
. culum program must be orgarnz.ed to provide purposeful activity. I 
I In the modern school subject-matter is an essential tool in ~he I I . 
learning process; it is the material with which pupils work y . 
1 in their learning activities. In the prim.ary school Jj 
i 
1 
activities evolve from the typical home, neighborhood, and 
' ~ 
' playground activities. These are centers around which sub- I 
I I 
: ject matter and learning activities may be developed, activities 
I which become gradually more complex with increasing maturity 
I !I 
I of the children. 
Typical of modern curricula based upon the previously 
stated principles are those of Long Beach and Santa Barbara, §./ 
California. Both are built around areas of living upon 
I which a chool experiences should be based. 
I 
I 
I 
II 
i ynepartment of Supervisors and Direction of Instruction, Jj 
Newer Instructional Practices, Twelfth Yearbook, 1939, National 
I Education Association, Washington, D. c., p. 13. 
~dward A. Krug, op. cit., p. 142. 
I . 
~Newer Instructional Practices, op. c~t., p. 13. 
1 !/Ibido, P• 14. 
I 
£/Edward A. Krug, op. cit., p. 292 - 294. 
r 
i 
. 'I 
.. 
I 
. I 
I 
I 
I 
· ! 
Long Beach, California Curriculum 
Scope: 
1. Conserving human resources r 
2. Conserving material and natural resources · 
3. Securing raw materialsv 
4. Producing commodities •. 
5. Transporting and exchanging goods / 
6. Consuming goods ~ 
7. Rendering and utilizing services ~ 
8. Communications ..-
9. Co-operating in social and civic action / 
10. Securing an education . 
11. Expressing and satisfying aesthetic needs ,; 
12. Expressing and satisfying spiritual needs / 
13. Discovering and developing new knowledge _ 
14. Enjoying recreation ~ 
15 • Living in the home ..--
16. Getting a living ~ 
Sequence: 
Kindergarten: Home Neighborhood, Ever-expanding 
Community 
First year: General Study of Community Lire 
Second year: Specific Study of Community Life: 
Farm, Dairy, etc. 
Third year: Transportation and Life Studies in 
Simple Primitive Cultures 
Fourth year: Selected Cultures -(China, Mexico, 
etc.) 
Fifth year: Lire Studies in United States 
(Colonial Life, Pioneer, 1 Plantation, early California, 1 
etc.) - 1 
Sixth year: Inventions and Technical Dis- J 
coveries as They Affect 1 
Daily Lire I 
A simplified outline was given as: 
Kindergarten, Grades 1 - 3< Living in the \\ 
Community 
Grades 3 - 5:Living in Contrasting 
Cultures :1 
Grade 6: Making Progress in 
Social Living 
6 
. 
/ 
I Santa Barbara, California Curriculum 
This curriculum is based upon the nine basic functions 
of human living. 
SCO,Ee: 
1. Developing, conserving, and utilizing human 
7 
' 
i 
I resources 
2. Developing, conserving, and utilizing non- I • 
.I 
I 
I 
~ I 
f 
I 
human resources 
3. Producing, distributing, and consuming goods 
and services 
4. Communicating 
5. Transporting 
6. Recreating and playing 
7. Expressing and satisfying spiritual and 
aesthetic needs 
8. organizing and governing 
9. Providing an education 
Sequence: 
Kindergarten: How to live with others in a desirable, 
I 
I 
II 
! 
experiential situation. 1 
Grades 1 and 2: Guiding the growth of children toward 1 
more effective living in Home~ 1 
Neighborhood, School, and 
Community. 
Grades 3 and 4: Guiding the growth of children toward i 
more effective living through an 
understanding of adaptations of i 
man's life to natural environ- I 
mental forces and to advancing 
physical frontiers. j 
Grades 5 and 6: Guiding the growth of children toward
1 more effective living through an 1 
understanding of how man control 
nature through technological 
pioneering. 
Research pertaining to method.-- The modern curriculum 
program bases its approach upon the needs and problems of the 
children without commitment to anh particular field of content 
I, y' 
as such. The program is based upon a set of experiences 
I Yibid., p. 86. 
planned in advance and centered around some area of living. !I 
In a program of this type there is much opportunity for 
I 
•1 adaptation to the needs and circumstances of particular schools ~ 
I 
and groups of children. The program gives excellent opportunit 1 
for guidance and helps the children develop keen interest in J 
' the problems of living which will give purpose and pleasure in 
gj 
creative activity. The learner progressively achieves free-
' dom under law through the exercise of his intelligence in the y 
1 process of choosing and planning activities. Within 
generally defined scope and sequence the teacher an~upils 
work out competent functional learning activities. In the 
modern curriculum program the teacher is a leader of pupil §/ 
activities; she is a participator in the learning situation §/ 
who offers guidance, stimulation, and encouragement. 
71 Caswell says that the single most important influence on 
-. the curriculum is the teacher. 
1/Burbank C.i ty Schools, A Teacher' a Guide to Curriculum 
Development, 1939, Burbank, California, p. 61. 
2/Wisconsin Co-operative Educational Planning Program, Guides J 
to Curriculum Planning, 1947, Bulletin Number 12, State Depart-! 
ment of Public Instruction, Madison, W'iaeonain, p. 46. : 
i 
~Newer Instructional Practices, op. cit., P• 14. \ 
Y,Ibid., Pe 14. I 
£/Krug, op. cit., p. 150. ~ 
~ .2./Newer Instructional Practices, op. cit., p. 14. !.--
'· 1fcaawe11, op. cit., p. 438. ,/ 
That the program should be worked out co-operatively is 
also advised in ttNewer Instructional Practicesn, N. E. A. 
!I i Twelfth Yearbook. It states that modern instructional 
· practices should invite pupil participation in planning what 
to do and how to do it. Committee work, individual and small 
group undertakings, reports, construction projects and inter-
1 change of opinion through group discussion should all be 
carried on within a larger purpose. 
I 
y 
Specific suggestions are made by Krug for the organi- j
1 
I zs.tion of tbe actual teaching procedure in a modern curriculum 1
1
: 
program: 
I 
I 
~ I 
I 
I. Pre-planning by the teacher 
A. Tyl~ of planning 
May~e specific written plans 
2. May be carried in head 
3. MaY be remembered from reading 
4. May be resource units 
5. May be informal headings jotted on notepaper, 
kept in convenient place on teacher's desk 
B. Listing of Objectives 
1. Attitudes 
2. Understandings 
3. Skills 
c. Selecting of approaches 
D. Collectin' of materials 
E. Listing o materials appropriate for pupil use. 
· II. Teacher - .pupil plannin_g 
A. Developing of content 
1. OUtline 
2. Questions 
3. Topics 
II !/Newer Instructional Practices, op. cit., p. 14. 
1: g,/Krug, op. cit., p. 150. 
I 
,I 
·' I 
B. Selecting of specific experiences or activities 
best suited for developing of content 
1. Guiding by teacher with specific needs 
and objectives in mind 
2. Pupil interest and choice playing large 
part in selecting 
III. Suggested Activities 
A. Introductory or Approach .A.ctivi ties 
1. Pre-test 
2. Follow-up discussion from previous work 
3. Motion pictures 
4. Reading of local news item or current 
, 10 
magazine articles 
5. Discussion of own experiences in related area~ 
6. Consideration of local conditions 
7. Excursion to related center (e.g., dairy, 
museum, air-base, court) 
8. Exhibits, field-trips, speakers, recordings 
9. Textbooks 
B. Developmental Activities 
1. Research-type: reading, interviewing, radio, ' 
visual aids 
2. Presentation-type: reports, panels and 
round-table discussions, visual aids, I 
·, charts, graphs , 
L3. Creative: handwork, drawings, writing stories, 
plays and poems, singing and playing music 1 
~4. Drill: used when need becomes obvious, 
obstacles to further progress encountered 
5. Appreciation: listening to music, reading 
for fun, looking at pictures 
6 .. Observation and listening: sharpening 
~ senses as aid to learning 
7. Group co-operative activities 
8. Experimentation: new ways of doing things, 
laboratory work 
9. organizing and evaluating: discriminating, 
selecting, ordering, and appraising work 
done by themselves 
c. Culminating or Concluding Activities 
1. Presenting facts or~indings to class 
2. Booklets, exhibits, etc. 
3. Reviewing 
4. Testing 
Any educational program that is to meet the needs of the 
· children must carry on a constant program of evaluation. In 
f , the first place diagnostic testing must be done to ascertain 
I the immediate needs of the child. Standardized tests as well I 
J as informal teacher tests, opinions, and evaluation can be 
1/ I used advantageously for this purpose. Modern evaluation 
should eliminate comparison grading, and by the use of pre-
tests the point of progress and type of achievement which the 
gj 
individual child has attained can be determined. Tests of 
progress of the children in acquiring knowledges, skills, 
' ' attitudes, ideals, interests and enthusiasms should be used 
as work progresses. a suggested testing program for each y 
unit of work, or center of interest is: 
1) a pre-test 
2) a test administered in middle of unit 
3) final teat 
4) a retention test given some time after 
unit or .activity is completed 
Self-evaluation, and group discussion to stimulate con-
structive criticism and to encourage improvement in workmanship ! y 
are desirable practices. Informal evaluative measures such 
1 as pupil and teacher opinion, parents' opinions, criticisms, 
'I 
suggestions for improvement in addition to modern devices in 'I 
measurement can be used to discover whether the major objectives 
.. \ ~ 5' ,s .... . :::.1 
have been attained. Since the proof of learning is 
ijGwynn, o;e. cit., p. 299. 
gfibid., p. 299. 
Y,Ibid., p. 299. 
!/Krug, o;e. cit., p. 50. 
~G1rynn, OJ2• cit., p. 299. 
~ I! 
I 
~ 
'I 
behavior, such aids as the limited essay examination, objective I 
tests, observational recordings of behavior {anecdotal records), 
I 
I 
itemized records, and the new type report card which gives a 
detailed record of achievement, behavior, and personality y 
attributes can be utilized for purposes of evaluation. y 
Krug lists the following as essential in evaluation in a 
curriculum program: 
I 
I 
1) Self-appraisal records 
2) A.necdotal records 
3) Paper and pencil tests 
A. Tests for understandings 
B. Tests for attitudes 
c. Tests for skills and abilities 
I 
I 
I 
II 
I Research pertaining to outcomes.-- What are the outcomes 
that can be expected from a school program organized on the 
. w II 
modern curriculum plan? The .-Newer Practices tt tells us that \ 
learning difficulties can be prevented 'VIThen the program arid 
· learning experiences are truly adapted to the child's needs 
and interests. The publication states further that general 
outcomes will be in terms of personality attributes: under-
standings, appreciat.ions, attitudes, and special abilities. 
While each unit of work will list the typical outcomes which 
are immediately affected by the unit, the acquisition of 
functional information, improvement of work-study skills, 
development of interests, attitudes, appreciations, creative 
!/Newer Instructional Practices, Qp• cit., p. 15. 
g,/Krug, op. cit., p. 185. 
~Newer Instructional Practices, op. cit., p. 15. 
I 
I 
I 
II 
I 
I 
I 
12 
powers, ways of thinking, an!;Personal-social adaptability 
can be reasonably expected. 
The ttcore Curriculumtt of the Eugene Public Schools v 
itemizes the following probable outcomes: 
1. Scientific method of thinking, tendency toward 
open-mindedness, being critical in thought 
and action 
2. Tolerance, courteous consideration to beliefs 
and ways of living of peoples of different 
race, religion, political party, etc. 
3. Attitudes of respect for and loyalty to demo-
cratic ideals and institution 
4. Attitude of constructive participation and 
co-operation in the activities of a democratic 
society 
5. An understanding of the interdependence of all 
:Corms or lif'e 
6. An understanding of the way in which all life 
is modified by its natural environment 
7. An understanding or the way in which science 
has transformed man's modes of living and 
thinking 
8. ability to read various types of materials 
easily and effectively 
9. ~bility to solve problema and to do reflective 
thinking 
10. ~bility to express oneself forcefully, clearly, 
and correctly in oral and written form 
11. Ability to use mathematica~ procedures in 
practical life situations 
12. Ability to co-operate effectively in the 
affairs of a democratic society. 
Research pertaining to instructional materials.-- The 
materials, equipment, and supplies used in ~he curriculum 
program should be of a type that makes for flexibility and 
adaptability. Much of the standard equipment in modern schools 
1/Ibid., p. 15. 
I' 
g/Eugene Public Schools, The Core Curriculum, Eugene, Oregon, I I c. 1939 _ 1940, p. 31. 
1 
13 
is provided with these purposes in view. In addition to thes& y 
Krug recommends the following four major divisions of 
materials for inst1~.ctional purposes: 
I. Reading materials 
1. Text-books 
B. Supplementary books on a variety of reading levels 
C. Sou.rce ma teria1s from library 
D. Current periodicals 
E. Materials received from pertinent agencies 
F. Graphic aids_ 
1. Maps, charts, graphs, tables 
2. Posters, cartoons 
G. Written reports 
II. Audio-Visual Aids 
A. Films, film-strips, slides, Kodak pictures 
B. Display space 
c. Panel discussions, reports, floor talks 
III. Community Resources 
/fl.,. IndUstrial organizations 
B. Farms 
c. Municipal services 
D. Museums, historical societies, art centers, 
concert organizations 
E. Especially informed persons 
IV. Construction Materials 
A. Tools 
B. Machines 
c. Other equipment and apparatus deemed necessary 
v It is also recommended that materials for the teacher's own 
use come from a variety of sources such as: 
1) "out of the teacher's headt' - memory of material 
read about 
2) from activities used in the past 
3) textbooks 
4) suggestions from other teachers 
!(Krug, op. cit., p. 161. 
Y,Ibid., p .. 161. 
II 
I 
14 
11 
I 
I 
I 
I 5) resource units - eollections of suggested 
learning activities and material organized 
around a given topic to be used as a basis 
for teacher pre-planning, usually broad in 
scope with suggestions for many teaching 
units. 
The preceding review of research has indicated important 
conditions and procedures which should be present in an 
effective experience-centered or core program. These 
important conditions and procedures form the basis for the 
development of the cheek-list and evaluative items presented 
in this study. 
. ~ 
Jl 
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CHA,PTER III 
I PROCEDURES 
I 
I The following procedures were used in developing the 
/ criteria to evaluate the experience-centered or core organi-
zation of curriculum. 
The developing of tentative materials.-- It was decided 
that the material to be incorporated into the check-lists 
. 1 could best be utilized for that purpose by being divided into 
I 
I 
I 
five areas: 
I. Content 
II. Method 
III. Materials 
IV. OUtcomes 
v. Special characteristics of the Experience-
Centered or Core Organization of 
Curriculum. 
A Statement of Guiding Principles embodying the 
philosophy found to be fundamental to the Experience-Centered 
or Core Organization of Curriculum was developed. 
An instruction page using the same definitions and 
format of the Co-operative Study of Secondary-School standards~ 
Evaluative Criteria, 1950, ad.vising the evaluator in the 
specific methods of using the check-lists was included. 
EVery cheek-list item included was based upon a con-
dition or procedure that research showed to be desirable. 
Criticism of tentative materials by seminar members.--
16 
!I 
' 
II 
When the check-lists had been developed into a tentative 
dra£t, they were presented to the seminar members for criticismJ 
Suggestions were made that helped to make the material more 
concise, more understandable to the classroom teacher, more 
logical in arrangement, and more effective in wording. 
Selection of jurors.-- Whi.le research was being carried on, 
attention was given to those persons who were considered to be II 
authorities in the particular field of experience-centered or 
core organization of curriculum. Either because of material 
published by these individuals, or because of frequent 
references to them by other writers, the following people 
were chosen for the tentative jury list: 
Harold c. Hand, &ssociate Professor of Education, 
Standford University, Standford, . Connecticut 
I 1'7 
John A. Hockett, Associate Professor of Education, 
University of California, Berkeley, California 
Robert s. Harnack, Superintendent of Schools~ 
Milwaukee Public Schools, 111 North lOth Street, 
Milwaukee 1, Wisconsin 
J. Minor Gwynn, Professor of Education, University 
of North Carolina, Chapel Hill, N0rth Carolina 
Edward A. Krug, Professor of Education, University 
of Wisconsin, Madison, Wisconsin 
Trevor K. Serviss, Lecturer at Boston University 
School of Education, Boston, Massachusetts 
c. c. Trillingham, County Superintendent, 808 
Spring Street, Los Angeles, California 
Of these Mr. J. Minor Gwynn and Mr. Robert s. Harnack accepted II 
the invitation to act as jury members. 
II 
/I 
Letters were sent to solicit the participation of the 
jury members. Copies of these may be found in the Appendix. 
Submission of materials to jurors.-- Upon receipt of the 
1 letters of acceptance from the jury member, the first draft 
of the Evaluative Criteria for the Experience-Centered or 
Core Organization of Curriculum was forwarded to him. 
Further revision after criticism by jurors.-- When the 
first draft of the criteria was received back from the jurors, 
cha.nges and revisions were made that were consistent with the 
philosophy of the work as a whole. There was evidence of 
1 confusion on the part of the jurors in regarding the experience 
1: centered or core organization of curriculum as a major curri- I 
/1 culum area rather than just one part of the total curriculum. 
It was suggested that the title of the area be changed to one 
that identified it as a basic program. A change of this 
sort would be inconsistent in terms of the present research 
project which proposes to combine this particular area into 
the total curriculura blank. The addition of several items 
which were of specific value to the check lists was made. 
Revisions were made, and words were added or deleted when 
the change indicated appeared to definitely improve either the 
form or the content of particular items. 
T:b..e .final .forrn of Ev~luative Criteria for the Experience-
Centered or Core Organization of Curriculum.--
18 
The Experience-Centered or Core Organization 
of Curriculum 
Statement of Guiding Principles 
j The experience-centered or core organization of curri-
1 culum content consists of those instructional experiences 
designed to meet the common educational needs of children. 
Emphasis in the curriculum is upon the study of problems com-
mon to the life experiences of ch ildren and society. Because 
of flexibility in organization and content teachers and 
pupils are free to disregard subject matter boundaries in 
seeking solutions to these problems. Withi n generally defined 
scope and sequence teachers and pupils work out units of 
functional activities. 
At the early elementary level activities are evolved 
from typical home, neighborhood, and playground experiences. 
I With increasing maturity of children the activities become 
gradually more complex, as the scope broadens and the differ-
ences in abilities, skills and interests of children increase • 
If 
.lf!_ll the members of the staff understand the nature and 
purposes of the experience-centered or core program and view 
it as an integral part of the total offerin g of the school. 
Although the general purposes of the program co-operatively 
planned by representatives of the entire staff, the specific 
purposes are drawn from more immediate individual and group 
needs. attention to immediate needs requires teacher-pupil 
planning of content at various levels and application of 
techniques of evaluation by teachers and pupils. 
Name of School •••... ..••.••....•••••••.•..•••• • Date •••.•..••• 
Check list and evaluation r atings made by: 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
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Instructions 
~Ihen the features in this section are being checked and 
evaluated, persons applying the ratings should ask: ttHow do 
the practices in this school meet the needs of the pupils and 
community?t• The two-fold nature of the work--evaluation and 
stimulation to improvement--should also be kept in mind. 
Careful, discriminating judgment is essential if these pur-
poses are to be served satisfactorily. 
The check lists consist of provisions, conditions, or 
characteristics found in good elementary schools. Although 
they are recommended provisions, a school lacking some of' them 
l may have other compensating features. Space is provided to record these features as additional items. The check list 
r 1 tams should be marked as follows: 
I ~vir the provision or condition is made extensively; 
I
, ~if the provision or condition is made to some extent; I 
x if the provision or condition is very limited; 
M if the provision or condition is missing and needed; and 
I 
II 
N if the provision or condition is not desirable or I 
does not apply. 
of those making 
5--Excellent; the provisions or conditions are extensive 
and functioning excellently. 
4--Very good;..;~ 
a. the provisions or conditions are extensive 
and are functioning well, or 
b. the provisions or conditions are moderately 
extensive but are functioning excellently. 
3--Good; the provisions or condi tiona are moderately 
---- extensive and are functioning well. 
2 --~~~!!:) * 
a. the provisions or conditions are moderately 
extensive but are functioning poorly, or 
b. the provisions or condi tiona are limited in 
extent but are functioning well. 
*Staff members ma:v wish to use the symbols ''4a"" or 
••4btt, "2a _. or lt2b". 
i 
I 
=====ll ~-~--Poor; the provisions or conditions are limited in 
extent and are functioning poorly. 
M--Missing; the provisions or conditions are missing 
and needed; if present they would make a 
contribution to needs of pupils. 
N--Does not apply; the provisions or conditions are missin 
but do not apply or are not desirable for the childre 
of this community. (Reasons for the use of this 
symbol should be explained in each case under 
Comments.) 
I. Content 
Check list 
) 1. The program is centered around the acquisitio~ and 
use of basic understandings and skills needed by 
all children. 
) 
) 
2. The program is coordinated with the experiences in 
o~her year levels. 
3. The program is integrated with other experiences in 
the same year level. 
) 4. The experiences provided ar e developed around child-
centered areas of interest. 
( ) 5. EXperiences provide opportunities to study social and 
group problems of the community. 
( ) 6. Experiences provide opportunities to study the 
natural, industrial and cultural resources of the 
community. 
( ) 7. Activities are centered around developing, using, and 
conserving natural resources. 
( ) 8. ~ctivities are centered around the production, dis-
tribution and consumption of goods and products. 
I ( ) 9. Opportunities are provided for the study of common 
methods of communication and transportation. 
( ) 10. Opportunities are provided for pupils to learn about 
community organization and government. 
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} 11. Activities offer opportunities for pupils to become 
familiar with the services rendered by different 
types of workers in the community. 
( ) 12. Experiences are provided which make contributions to 
spiritual needs. 
( ) 13. Experiences are provided which make contribtions to 
aesthetic needs. 
( ) 14. The content is revised often enough to meet the 
changing needs and varying interests of pupils. 
( ) 15. 
( ) 16. 
Evaluations 
( ) a. How adequate is the variet:y: of the experience-centered 
or core program to meet the needs of the children? 
( ) b. How adequate is the content of the experience-centered 
or cora program to meet the needs of the children1 
Comments 
II. Methods 
Check list 
) 1. The broad over-all objectives of instruction based 
upon the needs and varying interests of pupils are 
pre-planned by the teacher. 
} 2. Classroom objectives of instruction based upon the 
needs and varying interests of pupils are determine 
by pupil-teacher planning. 
Units of work planned to meet the objectives are 
developed by teacher and pupils. 
~ppropriate approach (introductory) activities such as 
pre-test, class discussion, or field-trips are used.
1 
Source and reference materials are collected by the 1 
teacher. 
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( ) 6. The teacher and pupils identify through group dis-
cussion specific problems to be solved or 
questions to be investigated. 
( ) 7. Content in the form of an outline, questions, or 
topics is planned by the pupils and the teacher. 
( ) 8. 'fhe teacher and the pupils plan activities and ex-
periences to solve the problems being investigated. 
) 9. A wide variety of learning activities are used to 
develop the unit (e.g., reading, visual aida, 
discussion, handwork). 
( ) 10. A variety of culminating activities are used to end 
the unit (e.g., presentations to the class, 
exhibits, dramatizations, testing). 
( ) 11. Activities utilize small group and committee work. 
( ) 12. Constructive evaluation by the pupil members of the 
group is encouraged. 
( ) 13. The fundamental processes (e.g., reading, writing, 
arithmetic, language arts) are developed through 
use in meaningful activities. 
) 14. Subject matter is used as an essential tool in the 
learning process, not merely as an end in itself. 
( ) 15. Both standardized and teacher-made tests are used 
in diagnosing individual needs. 
( ) 16. Both standardized and teacher-made tests are used 
in determining pupil progress. 
( ) 17. ~necdotal records of pupil reactions and behavior 
are kept. 
) 18. The teacher makes use of self-evaluative techniques 
to determine effectiveness of teaching techniques. 
( ) 19. The teacher keeps informed of current practices and 
research findings in curriculum organization 
through courses, in-service trainin& or pro-
fessional reading. 
) 20~· 
( ) 21. 
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Evaluations 
( ) a. To what extent are the classroom experiences the 
outcome of democratic planning? 
( ) b . How effectively do the methods of instruction meet 
the group needs of children? 
( ) c. How effectively do the methods of instruction meet 
the particular needs of individual children? 
( ) d. How effectively do teachers use methods of evaluation 
to analyze their teaching? 
) e. To what extent are teachers acquainted with recent 
practices and research findings in experience-
centered or core organization of curriculum? 
Comments 
III. Equipment and Materials 
Check list 
( ) 1. The teacher has access to a variety of materials: 
a. Resource units 
b. Teacher-made units 
c. Printed problem pamphlets such as Public 
Affairs Pamphlets 
d. Course of study suggestions 
( ) 2. The teacher has a personal, vertical file of materials 
collected from newspapers, periodicals, and 
supplementary teaching aids. 
{ ) 3. Community resources and agencies (e.g., museums, 
industrial organizations, places of historical 
significance, lay speakers) are available and 
approved for use . 
) 4. Transportation for field trips is provided. 
( ) 5 . A variety of reading materials on a number of 
reading levels is available. 
( 
( 
) 
) 
6. Resources of a library are avail able. 
7. adequate bulletin board space for display purposes 
is provided. 
24 
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( ) 8. Films, slides and £11m-strips are available. 
( ) 9. Tape or wire recordings, records and record player 
are available. 
( ) 10. Maps, charts, and other graphic aids are easily 
accessible. 
( ) 11. Such supplies as paints, heavy construction paper, 
hammers, saws, etc. are available. 
( ) 12. 
( ) 13. 
Evaluations 
) a. How adequate is the variety of instructional equip-
ment and materials to meet the educational needs 
of all children? 
( ) b. How adequate is the quality of instructional equip-
ment and materials to meet the educational needs 
of all children? 
( ) c. How effectively are instructional equipment and 
materials used? 
Comments 
IV. Outcomes 
I (No check list items are provided for 
I would be largely repetitions of check preceding divisions.) 
this division since they 
list items in the 
I 
Evaluations 
( ) 
( ) 
( ) 
) 
a. To what extent are the pupils developing effective 
habits of democratic living? 
b. To what extent do the pupils show an understanding 
of society and social problems? 
c. How effectively are the pupils developing techniques 
for problem solving? 
d. To what extent are the pupils becoming proficient 
with the tool subjects? I 
_._ ---
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1 ( ) e. To what extent are the pupils developing satisfactory 
work-study skills? 
( ) f. To what extent does the experience-centered or core 
program develop creative abilities? 
V. Special Characteristics 
of the Experience-centered or Core Organi-
zation of Curriculum 
1. In what respects is instruction through the experience-
centered or core program in this school most satisfactory 
and commendable? 
( a ) 
( b ) 
( c ) 
1 2. In what respects is there greatest need for improving 
instruction through the experience-centered or core 
program? 
( a ) 
( b ) 
( c ) 
===========-~~- -~~===== 
CHA.PTER IV 
SUGGESTIONS FOR USING THE CRITERIA 
Methods of using the instrument.-- HOW an instrument of 
evaluation should be used in a particular school system depends 
to a great extent upon the needs and nature of the system. If 
the need is for a survey of the system as a whole, the total 
evaluation can be accomplished through use of the complete 
instrument. This complete evaluation ahould reveal the 
strength and weaknesses of the system in every aspect, since 
the Evaluative Criteria covers all areas of the elementary 
school. With the results of a total survey available for 
analysis, steps can be taken to remedy or modify indicated 
weaknesses. On the other hand strengths indicatad ·by the 
Criteria can be utilized for encouragement and morale building. 
If t he need of the system is not for a general survey, but is 
recognized as being localized in specific areas, ta:le Criteria 
can help to meet this need through the use of the check-lists 
and evaluative items in any one of its twenty-six separate 
sections. 
Values to be obtained through use of the instrument.--
To the classroom teacher the Criteria can provide a means of 
removing objectively the feeling of uncertainty as to the 
effectiveness of teaching. Public criticism and discussion 
of the worth of present day public school education have left 
many teachers with a feeling of futility and a deeply seated 
I I sense of inadequacy. An evaluative instrument which has been 
built to set forth the highest accepted standards of the day 
gives an objective method of proving to the teacher, and to 
the public, if necessary, that an effective job is being done. 
If it is, the work can be carried forward with a sense of 
accomplishment and satisfaction. If not, the use of the 
Criteria can give specific help in locating weak spots. A 
definite program for improvement can then be planned which in 
itself should give the sense of accomplishment that definite 
action always brings. 
The individual sections of the Criteria could be used to 
advantage by principals or supervisors in programs of readjust-
ment or as a basis for reorganization within a school or 
system. They could be used as a means of justification of 
changes already recognized as necessary. They could be used 
as the means of acquiring positive evidence that improvements 
or revisions in particular areas of the system are necessary. 
To the beginning or inexperienced teacher, particular 
sections of the Criteria can be a guide in planning work. 
They offer specific means by which efforts can be cheeked 
' against accepted standards, and provide positive statements 
that can be used as teaching aids. 
I 
The section Experience-Centered or Core Organization of 
Curriculum could be used to advantage in either classroom, 
ffectiveness of the educational program. Wherever there is 
I 
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the desire to accomplish specific ends, there is the need of 
a means to ascertain the degree of accomplishment. The 
criteria set forth in this study have attempted to provide 
this means in the particular area. 
APPENDIX 
Name and Title 
Street or Institutional Address 
Town or City and State Address 
Dear 
Street Address 
Town and State Addres 
Date 
A group research projedt is being conducted at Boston 
University to develop Evaluative Criteria for elementary 
schools. This project is under the direction of Dr. James F. 
Baker who served as Research a ssistant to the Cooperative 
Study of Secondary-School Standards in developing the 1950 
edition of the Evaluative Criteria now being used in secondary 
schools throughout the country. -
One of the procedures which is planned is to have juries 
of interested and qualified persons cr iticize materials which 
will be prepared in tentative form by the research group. We 
hope that you will be willing to serve as a jury member to 
criticize materials in the area of 
&s this is a non-profit venture with the main aim in 
view to develop materials which teachers may use in evaluating 
their own educational endeavors, funds are not available for 
the professional services of jury members. Past experience 
in developing the secondary school instrument indicates that 
leaders in education will be glad to participate in such a 
study on a voluntary basis. 
It is not expected that the time required of a member 
of the jury will be excessive. May we count on your coopera-
1 tion? A form is enclosed for your reply. 
Sincerely yours~ 
Type Name 
Member Research Group 
30 
Date: 195~· 
----------------
I Your Name 
Street Address 
Town and State Address 
[ Dear (Your Name ) : 
The checks in the parentheses below indicate my status 
regarding the evaluation research project discussed in the 
letter accompanying this form. 
{ 
( 
( 
) 1. 
) 2. 
) 3. 
I will serve as a member of the national jury of 
experts in the work of developing Evaluative 
Criteria for elementary schools, insofar as those 
standards pertain to the area of Experience 
Curriculum. 
I understand the service will require criticism of 
tentative materials for the field of 
I have access to a copy of the Evaluative Criteria 
1950 edition pertaining to secondary education 
which will give me an idea of the format and scope 
of a similar instrument for elementary schools. 
4. Comments: 
Signed ---------------------------
(Official Position~ 
(Street and Number) 
(City and State~ 
Name and Title 
Street or Institutional Address 
Town or City and State Address 
Dear . . 
Street Address 
Town and State Address 
Date 
Thank you for accepting the invitation to serve on a 
jury to examine and criticize materials being developed to 
evaluate elementary education. Your cooperation is much 
appreciated. 
Enclosed please find the ~rat draft of materials sub-
mitted for your criticism. Please feel free to change, 
delete, or add to any of the material in this form. Your 
suggestions will be studied carefully and compared with 
criticisms received from other jury members. As soon as 
replies have been received from all members of the jury, a 
revision will be made and sent to you. 
Enclosed also is an outline indicating the sections now 
being developed. This outline is of course tentative but it 
may help you to see the materials on which you are working 
in relation to the entire Criteria. 
We do not want to seem to be rushing you, but early 
attention on your part will be helpful. We hope to receive 
your criticisms by ( indicate a date, preferably a Monday, 
two or three weeks after you send out the draft of materials )~ 
Very sincerely yours, 
Type name 
Enclosures. Member Research Group 
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Dear 
Thank you letter to be sent to jury members 
.. 
• 
Your comments and suggestions concerning the elementary 
school evaluation blank Section (G, School Plant,) have been 
received and will be incorporated in a revision of this 
blank. The interest you have shown in this project and the 
suggestions you have volunteered are deeply appreciated. 
After all sections have been revised, a copy of the 
revision will be sent you by Dr. James F. Baker of Boston 
University. 
Thank you very much for your cooperation. 
Sincerely yours, 
Your name 
Member of Research Group 
. 
Experience Centered Program 
Statement of Guiding Principles 
The experience centered organization of curriculum 
1 content consists of those instructional experiences designed I to meet the common educational needs of children. Emphasis 
in the curriculum is upon the study of problems common to the 
I life experiences of children and society. Because of flexi-
1 
bility in organization and content teachers and pupils are 
1 free to disregard subject matter boundaries in seeking solution 
1/ to these problems. Vd thin generally defined scope and sequence 
I 
teachers and pupils work out units of functional activities. 
At the early elementary level activities are evolved 
II from typical home, neighborhood, and playground experiences. 
With increasing maturity of children the activities become 
II 
gradually more complex as the scope broadens and the differ-
ences in abilities and interests of children increase. 
\I 
I All the members of the staff understand the nature and 
purposes of the experience program and view it as an integral 
I 
part of the total offerings of the school. Although the 
general purposes of the program are cooperatively planned by 
I representatives of the entire staff, the specific purposes are I 
1 drawn from more immediate individual and group needs. Attentio' 
\II to i:rmnedia te needs requires teacher-pupil planning of content 
at various levels and application of techniques of evaluation 
II by both teachers and pupils. 
II 
Name. of School •... ......•..•.•.......•........• . Date •••. ..•.••• 
Checklist and evaluations ratings made by: 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
(Experimental copy: not to be reproduced} 
I· 
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Instructions I ~ 
I l~n the features in this section are being checked and 
; evaluated, persons applying the ratings should ask: "How do 
lthe practices in this school meet the needs of the pupils and 
i cownunity?~ The two-fold nature of the work--evaluation and 
stimulation to improvement--should also be kept in mind. 
\Careful, discriminating judgment is essential if these pur-
poses are to be served satisfact'orily. 
The check lists consist of provisions, conditions, or 
,characteristics found in good elementary schools. Although 
· they are recommended provisions, a school lacking some of them 
:may have other compensating features. Space is provided to 
ll
record these features as additional items. The check list 
items should be marked as follows: 
i 
I
. v/~if the provision or condition is made extensively; 
y/if the provision or condition is made to some extent; 
x if the provision or condition is very limited; 11
1 M if the provision or condition is mi~sing and needed; and 
N if the provision or condition is not desirable or 
I
I does not apply. 
Evaluations represent the best judgment of those making 
1
the evaluation after all evidence (including results of ob-
I 
I 
II 
I' 
I 
I 
I 
I 
I 
I 
servations, consideration of ratings on check list items, and 
other data which may be available) has been considered. 
Evaluations should always be made by the local staff members 
even though these evaluations may be checked later by a visit-
ing committee. The evaluation ratings should be made by means 
of the scale defined below. 
5--Excellent; the provisions or conditions are extensive 
and functioning excellently. 
4--Very good;~-
a. the provisions or conditions are extensive 
and are fUnctioning well, or 
b. the provisions or conditions are moderately 
extensive but are functioning excellently. 
3--Good; the provisions or conditions are moderately 
---- extensive and are functioning well. 
2--Fair ·~~ _, 
a. the provisions or conditions are moderately 
extensive but are functioning poorly, or 
b. the provisions or conditions are limited in 
extent but are fUnctioning well. 
-!;.Staff members ma:.v wish to use the symbols n4a" or 
tt 4b", "2a u or tt2bu. 
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1--Poor; the provisions or conditions are limited in 
---- extent and are functioning poorly. 
M·-Missing; the provisions or condi tiona are missing 
and needed; if present they would make a 
contribution to needs of pupils. 
N--Does not apply; the provisions or conditions are missin ·> 
but do not apply or are not desirable for the childre · 
of this community. (Reasons for the use of this 
symbol should be explained in each case under 
Comments.) 
I. Content 
Checklist 
( ) 1. The program is centered around the acquisition and 
use of basic understand.ings and skills needed by 
all children. 
( ) 2. The program is coordinated with the experiences in 
other year levels. 
( ) 3. The program is integrated with other experiences in 
the same year level. 
( ) 4. The experiences provided are developed around broad 
child-center ed areas of interest. 
( ) 5. Experiences provide opportunities to study social and 
group problema of the c onnnuni ty. 
( ) 6. Experiences which encourage an awareness of social 
needs, problems, and responsibilities are developed. 
( ) 7. Experiences provide opportunities to study the natural 
industrial, and cultural resources of the community. 
( ) s. Activities are centered around developing, using, and 
conserving natural resources. 
( ) 9. activities are centered around the production, dis-
tribution, and consuming goods and products. 
( ) 10. Opportunities are provided for the study of common 
methods of communication and transportation. 
( ) 11. Pupils learn about community organization and govern-
ment. 
-
I 
II ( } 12. A study is made of the services rendered by different 
types of workers in the community. 
( ) 13. Experiences are provided which make contributions to 
spiritual needs. 
I 
( ) 14. Experiences are provided which make contributions to I 
aesthetic needs. ,, 
( ) 15. The content is revised frequently to meet the changing j 
needs and interests of pupils. 
( ) 16. I 
jl 
( ) 17. 
I Evaluations 
( ) a. How adequate is the variety of the experience centered .! 
program to meet the needs of the children? ' 
( ) b . How adequate is the content of the experience. centered I 
program to meet the needs of the children? 
1 Comments 
II. Methods 
Checlr list 
· ( ) 1. Objectives of instruction based upon the needs and 
interests of pupils are determined. 
) 2. Units of work planned to meet the objectives are 
developed by teacher and pupils. 
) 3. A~propriate approach activities such as pre-test, 
discussion, and field-trips are used. 
( ) 4 . Source and reference wAterials al~e collected. 
1 ( ) 5. The teacher and pupils identify through group discus-
sion specific problems to be solved or questions 
to be investigated. · 
) 6. Content in the form of an outline, questions, or 
topics is planned by the pupils and the teacher . 
I 
·I I 
I 
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( 7. The teacher and pupils plan activities and experiences lj 
to solve the problems being investigated. 1 
I 
8. ~wide variety of learning activities are used to I ( ) 
develop the unit (e.g., reading, visual aids, 1 
( ) 
discussion, handwork). I 
9. A variety of culminating activities are used to end 
II the unit (e.g., presentations to the class, 
exhibits, dramatizations, testing). 
1 ( ) 10. Activities utilize small group and committee work. 
, ( ) 11. Constructive evaluation by members of the group is 
encouraged. 
) 12. The fundamental processes (e.g., reading, writing, 
aritP~etic, the language arts) are developed 
through use in meaningful activities. 
( ) 13. Subject matter is used as an essential tool in the 
learning process, not merely as an end in itself'. 
) 14. Standardized tests are used in diagnosing individual 
needs and determining pupil progress. 
( ) 15. Teacher-made teats are used in diagnosing individual 
needs and determining pupil progress. 
, ( ) 16. Anecdotal records of pupil reactions and behavior 
are kept. 
( ) 17. The teacher makes use of self-evaluative techniques 
to determine effectiveness of teaching techniques. 
( ) 18. The teacher keeps informed of current practices and 
research findings in experience-centered organiza-
tion and instruction through courses, in-service 
training, or professional literature. 
) 19. 
) 20. 
Evaluations 
) a. To what extent are experiences the outcome of 
demoei•a tic planning? 
( } b. How effectively do the methods of instruction meet 
the group needs of children? 
I 
I, 
II 
I 
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( ) c. How effectively do the methods of instruction meet the 
particular needs of individual children? 
( ) d. How effectively do teachers use methods of evaluation 
to analyze their teaching? 
) e. To what extent are teachers acquainted with recent 
practices and research findings in experience-
centered organization and instruction? 
Comments 
III. Equipment and Materials 
Check list 
( 
( 
) 
) 
4. Transportation for field trips is provided. 
5. A variety of reading materials on a number of reading 
levels is available. 
( ) 6. Resources of either a school or public library are 
available. 
) 7. Visual-aid material for bulletin board display is 
easily accessible. 
( ) 8. Films, slides, and film-strips are available. 
) 9. Audio-aids including records and record player are 
available. 
{ ) 10. Maps, charts , and other graphic aids are accessible. 
( ) 11. Such supplies as paints, paper, hammers, saws, etc. 
are available. 
( ) 12. 
( ) 13. 
39 
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Evaluations 
( 
( 
{ 
) a. How adequate is the variety of instructional equipment 
and materials to meet the educational needs of all 
children? 
) b. How adequate is the quali tz of instructional equipment 
and materials to meet the educational needs of all 
children? 
) c. How effectively are instructional equipment and 
materials used? 
Comments: 
IV. Outcomes 
(No checklist items are provided for this division since they 
would be largely repetitions of checklist items in the pre-
ceding divisions.) 
, Evalua tiona 
,t 
( } a. To what extent are the pupils developing effective 
habits of democratic living? 
i\ 
( ) b. To what extent do the pupils show. an understanding of 
I ~ society and social problems? 
( ) c. How effectively are the pupils developing techniques 
for problem solving? 
( ) d. To what extent are the pupils becoming proficient with 
the tool subjects? 
( ) e. To what extent are the pupils developing satisfactory 
work-study skills? 
( ) :r. To what extent does the experience program develop 
creative abilities? 
.40 
v. Special Characteristics 
of the Experience Centered Program 
1. In what respects is instruction through the experience 
centered program in tr~s school most satisfactory and 
c mnmendable 1 
(a) 
{b) 
{c) 
2. In what respects is there greatest need for improving 
instruction through the experience centered program? 
(a) 
{b) 
(c) 
41 
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